describe the ever-widening use of instructional technology in educational settings and its innovative implications, enabling teachers and students to teach and learn in different levels of immersion. These innovations have the potential to enhance learning and to herald in a new wave of teacher and even student accountability. Guerrero(2005) 
INTRODUCTION
Cope and Ward (2002) have identified and outlined some of the basic issues and concerns that need to be addressed by teachers to successfully use and integrate computer-based learning and related instructional software. They note that teacher beliefs, perceptions and expectations are assumed to be important factors and that their student's perceptions and expectations of learning with technology will be influenced accordingly.
That is, teacher's perceptions and attitudes, whether these are optimistic or guarded about the value of learning with technical tools, will ultimately feedback to influence their student's motivation as well as their own interest and motivation for seriously using technology to teach and to enhance student achievement. This will be Similarly, Rogers (2007) remarks that even though there has been considerable access given in schools to highquality technological resources over the past several years, the use of these has not necessarily increased, particularly for teachers in elementary and middle schools. Why aren't such teachers adopting the use of these resources? The author describes several such "barriers", one of which is the "lack of time", which likely translates into the time that is needed to "practice" and to learn the related technical skills, and the time needed to implement such resources into instructional plans and activities. Another "time" barrier is that it takes time away from preparing students for standardized tests or related skill sets in reading and mathematics. Perhaps, the most relevant reason noted is the "attitude" of the teacher and the predispositions held that either promote or demote the motivation for integration of technology. Newer technology resources are more "technical" which complicates their integration by requiring stepped-up knowledge and know-how. The "know how" will unlikely ever be static and teachers who use these resources effectively will make a commitment to not only learn, but to stay abreast with the demands that newer technology will bring. Kuzmicic (2006) likewise explains that attitudes, efficacies and confidence levels combine to influence teacher motivation for using and integrating technology. Those who are more experienced with technology and have the associated comfort levels "find the time" to implement and to enhance their skills and know how. The author further points out that technology is more "authentically integrated" when teachers go beyond traditional models of instruction and "center" the students. 
Background
In a previous study, four middle school teachers were engaged for 24 weeks with an integrated learning software program to teach reading and language arts. 
Methodology
Follow-up interviews were conducted at the school site with four, reading and language arts middle school teachers whose students previously were the subjects in the reading software investigation described above.
Interviews were conducted by two doctoral candidates areas, and sending achievement reports home to parents. One commented that although tracking was easy to use she didn't use it as often as she could have because she liked "hard copy" documentation and record keeping.
Another theme addressed the teacher's perception about its contextual use, i.e., delivering in class (rather than externally); how it influenced their instruction; and how essential was it for them to teach the related reading content. All but one replied that it needs to stay external to in-class instruction; that they could effectively teach without it if needed to, but "rely on technology because it is interesting to kids"; "easier to use" and it makes the "subject matter more relevant because the content on the screen is usually about topics which kids at this age group are interested in." Generally, all commented that the computer gives the repetition needed for students who are struggling readers. One feature that all commented on was that it gets the student's attention and actively involves them in learning. They can control the pace and can slow down or speed up when needed.
What sorts of dispositions and attitudes about the use and value of technology were evident for these teachers? As noted above, they did not see technology as an "end all" for instruction. It has its place but apparently does not impact their particular roles to a great extent. All but one commented that it needs to be "outside of the classroom" and that there is not enough time in a given class session to use the computer for conducting their presentations and related learning activities. They had to "make sure that the respective reading skills or goals for a given lesson were met". There was a sense among these teachers that computers are expected to be used most likely from school administrators and even by the parents in some cases. All commented that the use of this technology is important for reinforcing the skills or competencies that may show up on year-end standardized tests. Some frustration was expressed about technical problems arising in the middle of an activity and not being able to resolve these and the loss of instructional time. "Losing instructional time" appears to be a consistent theme.
Were the teachers motivated to continue to use technology for instruction and to enhance their personal skills and knowledge? One plans to continue to take courses or related activities and to "self-teach" using materials and resources provided by the school district and other resources that she personally purchases. She regularly attends related conferences locally and statewide. The others plan to participate in the orientation activities for the software provided by the school or the school district. Having the "time" to participate is mentioned time and again! There is not a sense that most of these teachers will make a large investment in time and energy to grow technically.
Summary/Discussion
There was unanimous agreement that language and reading content in the Merit program was consistent with and aligned to state/school curriculum; the content and context on instructional screens were not gender biased;
the software was user friendly for students and teachers;
and that it had a positive effect on student reading/ They believe that they can teach effectively without computers but think that language instruction is better off with it particularly for lower achieving students and most definitely for special youngsters who need the drill and practice. They also think that it can be very boring for higher level students. They do not like the rigidity of the set 
1.
Describe several instructional features about the MS program you think were particularly effective for teaching reading and language arts. (can also probe here for aspects that were "ineffective").
2.
How well do you think that the MS Program stimulated and /or maintained student interest and motivation? 3.
How compatible is the content of the MS program with the WV standards and objectives for reading and language arts and sub-skill reading comprehension sets? 4.
What is your opinion about the idea that technology based instruction is critically needed to effectively teach today's students?" 5.
How satisfied were you with the operation and management of the MS Program? Was it teacher "friendly" or "unfriendly"? 6.
From your experiences, in what ways do you think the use of computer assisted instruction contributes to or enhances student achievement? What about those with learning problems or disabilities? 7.
Comment on the degree to which the MS Program has influenced you to move away from traditional instructional delivery in the classroom or to foster new or different ways of teaching? 8.
What is your opinion about the idea that the use of the MS Program would be more effective for students and teachers if it were integrated into normal in-class schedules and routines? 9.
Describe some of the student's attitudes toward the use of the MS Program that you have observed. Any comments or reactions from parents? 10.
What is your feeling about this software being "gender-free"-i.e., the visual and verbal content and context being fairly equitable? 11.
What is your reaction to the following statement? "I can teach the necessary content in my classes just as effectively without the use of the MS Program." 12.
What are the major barriers that you see in regard to integrating technology into your instructional routines? 13.
Describe the level of knowledge and understanding that you have about computers and instructional software programs. Previous formal and informal training? Any plans to do additional development? 14.
Any final comments about topics or issues not addressed that you would like to offer? 
